Faculty Preparation for Preventing Plagiarism

Even Before You Assign Anything…
· Include a statement in your syllabus detailing no tolerance of academic dishonesty, including plagiarism.

· Talk with your students about academic and professional integrity.  
There are many ways to approach this: use examples from the media (reporter Jayson Blair’s fabrications in The New York Times), from historians (Doris Kearns Goodwin and Stephen Ambrose for sloppy citations), from government entities (President Bush and Prime Minister Tony Blair and the partially plagiarized report on Iraq).  A good source for these specific examples and more is the CQ Researcher report, “Combating Plagiarism” by Brian Hansen. 
Or expose yourself to a pep talk about handling this by reading Nick Carbone’s online article “Talking about Plagiarism.”
· Encourage or assign students to complete an anti-plagiarism tutorial (see “Student Information and Tools for Avoiding Plagiarism” handout).
· Provide your own concrete examples of acceptable and unacceptable work (direct quotes, paraphrasing, in text citations, etc.)

· Require a brief in-class writing assignment so that you have a sample of each student’s written work.

Create Plagiarism-Resistant Assignments

	Add-ons or Revisions to Existing Assignments
	Advantages
	Disadvantages

	Provide explicit directions for the assignment and make clear whether you will allow collaboration. (Harris)
	Fewer questions about the assignment; prevents “I didn’t know” excuses later on.
	Difficult to anticipate every narrow question about the assignment.

	Provide a list of possible topics for students to choose among.  The list should have about two dozen topics that are either unusual, narrow, or have a twist or original spin. (Harris)
	Finite choices for students; limits array of possible sources.
	Time consuming to create; limits student creativity.

	Explain the link between the assignment and specific goals/competencies for the course. (Boehm & Taggett)
	Perceiving the relevance can motivate students.
	The tedium of explaining what is self evident to you.

	Specify requirements for types of sources:  
	
	

	· designate x number of periodical articles, books, web sites, etc. (Harris)
	Students explore a variety of types of sources.
	Pigeon-holing students into somewhat arbitrary requirements; some topics not suited to certain types of sources (monographs on snowboarding??)

	· require that sources bear publication dates within the last five years or that x number of sources must be written within the past year. (Harris)
	Currency; trumping many paper mills (which tend to provide old papers citing very old sources).
	Some topics strain these chronological bounds – and/or strain the research skills of students. 

	· stipulate a specific source be used (a specific journal article or book referenced in class) (Harris)
	You will already be familiar with the source.
	All students will need access to the same material so advance  accommodations will be necessary (provide paper copies; place material on reserve; locate an electronic version of the source).

	· provide data or statements or information that must be incorporated in the assignment (Harris)
	You will already be familiar with the source (an may even be the author/ originator/researcher).
	Some students may be trying to fit a square peg in a round hole.

	· insist on students conducting a personal interview as at least one source (Harris)
	Originality; verifiability (provided contact information is provided by student).
	Student difficulties identifying “experts” or scheduling interviews.

	· require both primary and secondary sources (Boehm & Taggett)
	Difficult for students to fabricate primary material.
	Difficulty for students identifying relevant primary sources.

	Set a series of due dates for the process of writing the paper (Harris)

	· for exploring possible topics, have students write “field reports” from periodical articles about research on the subject (Fister)
	Both you and student get an idea of the breadth or depth of unfamiliar topics.
	Students may become overwhelmed with information.

	· request a working bibliography soon after assigning the paper (Boehm & Taggett)
	Students get on task early; you have opportunity to intervene if problems indicated.
	Students may assume that they must complete all research and identify (and later use) all sources necessary for the paper.

	· require an outline or brief summaries of research to date (Boehm & Taggett)
	Provides you with a status report and an opportunity for feedback or intervention.
	More of your time is required for providing feedback.

	· require preliminary drafts be submitted to you or exchanged in class for peer feedback (Boehm & Taggett)
	Provides you with a status report and an opportunity for feedback or intervention.
	More of your time is required for providing feedback or more class time becomes devoted to the assignment.


	Add-ons or Revisions to Existing Assignments
	Advantages
	Disadvantages


	Require oral reports accompany student papers; this could take the form of:

	· in-class presentations (Harris)
	Students have less formal opportunity to present their topic; fellow students learn something of their classmates’ work.
	More class time becomes devoted to the assignment; student stage fright.

	· Q & A sessions in class (after student provides an abstract of the paper) (Harris)
	Students have less formal opportunity to present their topic; fellow students learn something of their classmates’ work; you can ascertain how genuine presenter’s responses are.
	More class time becomes devoted to the assignment; student stage fright; lack of participation by class asking questions.

	· One-on-one office meetings (Harris)
	You can ascertain how genuine presenter’s responses are by asking specific questions about anything askance.
	More of your time is required; possible difficulties in getting students to see you outside of class.

	Require personalized annotations for the bibliography: brief summary of the source with an evaluation of the usefulness of the source (Harris)
	Adds a reflective element for students; comprehensive (covering every source); not easy to plagiarize nor locate through paper mills.
	More time consuming for grading.

	Require a meta-learning or reflective essay
	
	

	· Harris suggests that on the day papers are submitted, have students write in-class about what they learned from the assignment.
	Provides insights into how your students think and process ideas; can be a tip off for identifying possible plagiarists; reinforces idea that research is a process, not just a product.
	Time consuming to read.

	· Fister suggests that students write about the process: what worked, what didn’t work, what would they have done differently?
	
	

	· Boehm & Taggett suggest that (as a non-graded exercise) students evaluate their sources for which were most useful and why, reflect on questions that arose during research but were left unanswered, or recount how their papers evolved from when first assigned to final draft. 
	
	


Types of Papers to Consider Assigning
Compare two things not compared before (Fister)

Analyze a primary source (written piece, speech, a three-dimensional object) that has not generated much literature.  Either provide questions the source presents for the students to answer or have students develop questions and explore possible answers themselves. (Fister)

Analyze a very recent event using secondary sources.  A variation on this is to have students write a letter to the editor – it requires research and formation of opinion.  (Fister)

Provide historical primary material; ask students to find secondary sources on it.  Ask that students either compare the “tellings” and note discrepancies or interpretations by the secondary sources.  (Fister)
Create a scenario for which students are writing: a grant proposal or a topical briefing for a specific person or group. (Fister)

Provide students with a dubious quotation taken from the web; ask that they locate the source, critique it, and check facts for accuracy.  (Fister)

Prepare Yourself to Deal with Acts of (Suspected) Plagiarism
Decide how you want to handle the situation:

	Option
	Advantage
	Disadvantage

	Will you gather evidence (search web for paper, check sources, ask librarian to assist in tracking down suspicious phrases) before confronting the student?
	You have documentation proving your suspicions to present to the plagiarist.
	The detective work can be time consuming – and sometimes inconclusive.

	Will you meet first with the student to discuss the paper (without making accusations but with the intent of resolving of suspicious elements)?
	Cuts to the chase somewhat – avoids the preliminary effort of searching for evidence to prove the offense; you can provide an opportunity for the student “save face” by allowing a confession before condemnation; you avoid accusation.
	After the meeting you may still want to gather evidence to document plagiarized text - which will warrant a second interaction with the student.

	
	
	


Harris presumes you will gather evidence substantiating your suspicions of plagiarism before meeting with the student.  These are highlights of his checklist for meeting with a suspected plagiarist:
Prepare for the interaction

· review all policies, rules, and guidelines

· follow due process and recognize your legal standing (little to fear if reported in good faith)
· remember you may be wrong

· remember how varied plagiarism is and that the offense may take several forms
· verify evidence from 3rd parties

· be sure all evidence and records are safely locked up

· have evidence ready for the meeting

· consider the presence of a colleague

Beginning the Interaction

· treat the student with respect

· read the rules to the student

· ask questions rather than make accusations

Questioning Techniques

· provide an environment for telling the truth

· raise the stakes by notifying student that lying is yet another offense

· consider using neutral words (student may be more likely to admit to copying than cheating)

· empathize to the benefit of the innocent and to the discomfort of the guilty – statements along the lines of:  “This is an uncomfortable situation, but if you can help me answer some questions we can resolve this quickly.”

· ask nonspecific questions (tell me about this paper…)

· ask questions about content

· ask questions about sources

· Test the student

· Give a content test

· Give a modified cloze test or a commercial cloze test (Glatt Service)

Be prepared for student’s rationalizations

· It was someone else’s fault

· It was your (the instructor’s) fault; the directions were not clear; you said we could work together

· “I didn’t know” (what plagiarism is, how to “do research,” how to quote sources, how to cite sources…)
· The source is cited in bibliography (but not in text where exact or paraphrased material is used without quotations)
Consider the penalty

· Do not name the penalty immediately – but inform student it will determined within set amount of time (3 days to a week)

· Give yourself time to reflect on student’s response, to follow-up on student’s assertions, confer with colleagues or administrators

· Nature of the offense

· First time?

· What reasons given by student?  Credible?

· How extensive was plagiarism?

· What kind of plagiarism? Verbatim, improper paraphrase, use of unique idea?

· Follow departmental policy

· Consider the range of options between punishment and rehabilitation

At GCC, faculty have the option of following the sanctions outlined in the Academic Misconduct code or filing a discipline report with the Associate Dean of Student Life.
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